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 Young Thuto “Toots” Kgaswane, 8, has Cerebral Palsy with athetosis and distoria and received special care and education at Pathways Roodepoort. See page 5 and 18. Photo Courtesy - Pathways
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D
r Aboobaker Bulbulia is 
an ophthalmologist in 
private practice. This 
married mother of four 
says she loves what she 

does because it heals the nation’s 
eyes. Bulbilia says every day is 
different as each patient brings 
unique challenges to her consulting 
rooms. 

Who or what particular 
event influenced you fol-
low a career in this field? 
I initially qualified as an optom-
etrist and after practicing as an 
optometrist for a few years, I 
decided to study towards becom-
ing an ophthalmologist so that I 
could help and manage patients 
more comprehensively. 

Although I enjoyed optometry, 
I envisaged ophthalmology to be 
more fulfilling, gratifying and 
rewarding in the long run. 

Briefly explain what oph-
thalmology is all about?
Ophthalmology is a field of medi-
cine that diagnosis and treats eye 
diseases (both with medication 
and through surgery).  s as “the 
queen of all specialties” since it 
overlaps with many other disci-
plines, such as general medicine, 
neurology, dermatology and pae-
diatrics. In simple terms, the eyes 
are the windows to the soul; there-
fore an ophthalmologist can treat 
various eye conditions as well as 
detect many other diseases in the 
body  such as diabetes, hyper-
tension, arthritis and even brain 
tumours. 
Optometry is an allied health-
care profession also concerned 
with visual problems. However, 

optometrists are not medical doc-
tors and need to refer patients to 
ophthalmologists for the diagnosis 
and management of serious eye 
conditions.

Share with us what a typi-
cal day is like in an oph-
thalmologist’s life.
A typical day doesn’t really exist. 
Every day, patients present with 
various eye conditions, some 
blinding conditions, some trau-
matic eye injuries and sometimes 
pink eyes.  The scope of different 
eye problems is vast and patients 
also react and respond differently. 
Some days I am at my practice 
examining and treating patients, 
other days I am busy operating in 
theatre.

Which schools did you 
attend?
I attended St.Barnabas College in 
Bosmont, Johannesburg.

What subjects did you 
study?
English, Afrikaans, mathematics, 
science, biology, additional maths 
and geography.

What subjects should 
learners take at school 
if they want to follow a 
career field such as yours?
Mathematics, science and biology 
are essential.

What are your highest 
qualifications and where 
did you study?
I have a master’s degree in medi-
cine in ophthalmology from the 
University of Pretoria. I also have a 
master’s degree in optometry from 
the University of Johannesburg.

What do you do when you 
are not working?
I spend time with my family and 
on my hobbies, which include cal-
ligraphy and drawing.

How important is 
ophthalmology?
Nobody wants to go blind, so it is 
extremely important!

What are the job opportu-
nities like in this field?
There is a big demand for oph-
thalmologists in South Africa, 
especially in rural and state hospi-
tals. In some areas of our country 
there is only one ophthalmologist 
for every million people! Other 
opportunities exist in research and 

academic medicine, where there is 
also a shortage.

Which institutions offer 
studies in ophthalmology?
To become an ophthalmologist you 
first need to study medicine and 
become a medical doctor. 

Thereafter you need to specialise 

in ophthalmology by registering 
with one of the medical schools in 
the country and also work/study as 
a registrar in training at one of the 
major academic hospitals. 

All medical schools in South 
Africa currently have a train-
ing programme to specialise in 
ophthalmology.

Careers

Help the 
nation to 
see clearly
Ophthalmologist Dr Aboobaker Bulbulia 
shares her passion for sight with us 

Dr Aboobaker Bulbulia is passionate about people’s eyes. Photo: Paul Botes
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This month, we shine our spot-
light on special needs education 
as we follow Leigh Dunn, the 
winner of the National Teaching 
Awards 2011 - Special Needs and 
Inclusive Education category on 
his European tour. A worthy win-
ner, Dunn’s profile speaks volumes, 
revealing a dedicated person who 
has given his time to this learning 
area explored by many.

As a special needs trainer at 
Formosa Primary, Leigh Dunn 
is certainly an inspiration. The 

energy he exudes, his accomplish-
ments and the vision he holds 
make him a beacon of hope to his 
learners. 

His learners are confronted by 
a wide spectrum of learning chal-
lenges ranging from autism spec-
trum disorder, dyslexia, dyspraxia 
and visual impairment, to atten-
tion deficit hypertension disorder, 
foetal alcohol syndrome and other 
limitations imposed by being men-
tally handicapped. They all come 
from different socio-economic 

backgrounds. But in Europe, Dunn 
visited a number of institutions to 
experience what his peers do, so he 
could transfer this new knowledge 
to the South African context. 

Another person who needs to 
be celebrated is Julie Botha of 
Pathways Roodepoort, a stimula-
tion centre for children with severe 
mental and physical disabilities 
that was officially launched in a 
humble church. 

The school started with three 
children and has since grown in 

leaps and bounds to accommo-
date 33 children, plus there is now 
a long waiting list, due to lack of 
space. Botha was inspired by her 
daughter who needed special care 
and education. After struggling 
with finding a school for her, she 
decided she was gonna initiate this 
center.

The Teacher is really pround to 
profile these two individuals. 

— The Editor

Special needs education takes centre stage
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C
riselda Kananda, a 
popular radio talk 
show host on the even-
ing prime time slot on 
SABC’s Metro FM, is a 

woman of many talents. 
Apart from being on radio she is 
also a managing director of Posi-
tive Talk, her company that offers 
health and wellness workshops. 
In addition, she works as a corpo-
rate health motivational speaker, 
workshop facilitator and television 
health content producer.
 An HIV/Aids activist who has 
lived with disease for years, she 
has celebrated columns that are 
read in various publications. She 
sometimes gets to work as a pro-
gramme director for various occa-
sions.

 Where did you grow up?
When my parents separated, I 
was raised by relatives, friends’ 
parents and grandparents 
and that led me to grow up 
in different, ranging areas, 
from Daveyton in Benoni to 
Witbank (now eMalahleni) in 
Mpumalanga and later the Vaal 
area.

When did you start your 
schooling, at which 
schools - primary, second-
ary to tertiary institu-
tions - and who was your 
favourite teacher?
It is so long ago, but I remember 
one of my high school princi-
pals, Mrs Mnguni at Moqhaka 
Secondary School in Sebokeng. 
I grew up among male teachers 
and was raised by my grandfa-
ther, who was also a principal. 
Then I was exposed to this 
woman who had poise, authority 
and was feared and respected by 
men. 
There was something about that 

which gave strength to the young 
woman I was becoming.

Do you still have contact 
with her and if so, how?
Mrs Mnguni was a family friend 
at my granddad’s home, so when 
my grandparents who have both 
passed on, separated, I lost con-
tact with her.

What were your favourite 
subject(s) and why?
Biology, human physiology. I’ve 
always been curious and fasci-
nated by anatomy and how a 
human body functions. 

From your point of view, 
what are the qualities of a 
good teacher?
Good teachers must love what 
they do, must be knowledgeable 
about the subject matter and 
must prepare well in advance 
before any teaching session. 
I must admit that students’ expe-
riences are different, as they are 
challenged differently and a good 
teacher should have the matu-
rity and empathy to help where 
possible.The educator must be 
updated with the latest subject 
trends and be prepared to build 
a child’s future as well as that of 
the community. 

In your view what are the 
things a tea, her should 
never do or say?
A teacher must never say that a 
leaner is stupid and will amount 
to nothing, as these utterances 
may lead to failure should the 
child believe these negative 
things.

What message do you 
have for teachers in South 
Africa?
You are community builders. 
You help develop leaders of 
tomorrow. 
Thank you for doing what you 
do with dignity. Just remem-
ber this: every child is unique 
and special, just believe in 
them. 

Educators are nation builders
Teachers

Criselda Kananda was fortunate to have a teacher who was both poised and respected. Photo: Courtesy – 
Positive Talk 

A radio talk show host tells us about the 
poised and respected teacher who stands 
out in her mind
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Thuleleni Mdakane 

A
n incident that would 
certainly take longer to 
erase from my memory 
is one about Bongiwe*, 
a teenage girl who was 

in my grade eight class. She was 
new at school, like some of the other 
learners were. Within the first three 
weeks, I could recognise and got to 
understand other learners, but not 
Bongiwe; she was an enigma.      

When we did group activities, she 
seemed disinterested and could 
scarcely utter a word. She hardly 
laughed at jokes I or other class-
mates made. 

This got me worried and I decided 
to monitor her closely. I realised 
she was very emotional. Every day 
she looked tired and slept in class. 
That was strong enough evidence 
for me to conclude that there surely 
was something wrong - and serious 
- about her.

Questioning her
The first thing I did was to get her 
open up to me and then started 
questioning her about her family 
situation and who else she stayed 
with at home. 
She told me her grandmother lived 
not far from their home, while her 
mother spent most her time in 
Pietermaritzburg where she worked 
as a domestic worker. 
She said she had been living with 
her father and three siblings since 
the age of eight. By now Bongiwe 
was 13.

I dug deeper and also asked other 
children who were close to her. To 
my horror, I discovered that the girl 
had been sleeping on the bed with 
her father while her sibling slept on 
the floor in the same room. 

I became suspicious and wanted 
to know more. I thought of trying 
to extract some more information 
from the granny and one of the 
neighbours whom I could trust. But 
my attempts drew a blank. With the 
grace of God, while pondering my 
next move, one of my colleagues 
came into my class on Monday 
morning. She looked very distressed 
and scared. Tears started to pour 
down her face! We went to my office 
and there I found two little girls 
also in tears; they were Bongiwe’s 
siblings. 

Truth came out 
The girls told me their father raped 
their elder sister just a day before. 
I immediately escorted the girls 
to social workers, who took up the 
matter further. The girls said their 
father started to abuse them after 
Bongiwe’s boyfriend, who had 
learnt about the rape, warned their 
dad not to touch his girlfriend any-
more. Bongiwe revealed that the 
rape actually dated back to when 
she was eight years old – the time 
she begun sharing a bed with her 
father. She said ever since then her 
father chased her mother away, 
effectively turning her into his wife. 

Perpetrator convicted
I was completely disgusted. I con-
stantly liaised with the social work-
ers, who told me they had reported 
the matter to the police. Ultimately 
the father was sentenced to 15 years 
behind bars. I was left with an oner-
ous task of rehabilitating the young 
girls and assisted them to cope with 
their schooling. 

Perhaps more importantly, I 
ensured they healed from the emo-
tional and psychological scars they 
incurred from their father’s heinous 
and sordid deeds. But despite the 
trauma and anguish this caused me, 
I took it on the chin and saw it as 
part of the challenges that goes with 
the noble profession of teaching! 

*Bongiwe is not her real name.

Thuleleni Mdakane is the principal of 
Oppermanskraal Combined Primary 
School in Bergville, KwaZulu-Natal. 
She was a finalist in the category of 
excellence in primary school education 
in the 2011 National Teaching Awards.

Sexual asault 
in my class

UPSKILL YOURSELF IN
SCHOOL MANAGEMENT & LEADERSHIP

Edutel Skills Development in collaboration with the University of JHB
offers you the opportunity to upskill yourself in School Management and
Leadership. This is a Qualification pathway that leads to the

ACE: Education (School Management and Leadership)
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Programme:
:

SCHOOL LEADERSHIP &
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DON’T

POSTPONE

ENQUIRE

TODAY
(011) 760-3668

fax (011) 763-4071

e-mail: edutel@iafrica.com

�

or do ASSESSOR TRAINING FOR AS LITTLE AS R800

Changing Lives 

Thuleleni Mdakane saved a young learner from abuse.  Photo: Nadine Hutton.

A teacher is like a 
second parent to 
learners, so I learnt 
through experience
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L
eigh Dunn from the For-
m o s a  E L S E N  U n i t  i n 
Plettenberg Bay had the 
privilege of working as an 
educator in South Korea for 

four years between January 2003 
and 2007, and became the first male 
pioneer in Special Needs (ELSEN) 
education in the Western Cape from 
2007. Realising that Belgium main-
tains one of the top special needs 
education programmes in the 
world, whet his appetite  to visit their 
education department and special 
needs schools.

Winning the teaching 
awards
With his recent National Teaching 
Awards 2011 win in the category 
of excellence in special needs and 
inclusive education, he was invited 
by the Belgian education depart-
ment to spend almost a month 
touring Europe and visiting spe-
cial needs schools in Belgium and 
The Netherlands. Sonia Backx of 
the Pedagogic and Special Needs 
Directorate in Brussels in Belgium, 
together with Born in Africa NGO 
founder and director Georges de 
Smul from Brussels, made this visit 
to Europe possible. 

“Winning the 2011 National 
Teaching Awards has opened so 
many doors for our special needs 
learners - the future stars of our 
country indeed. 

Special needs education is still 
too hidden, so it is an honour for 
me to broaden our general aware-
ness of these precious ones, who, 
according to Section 9 of our 
Constitution, need to be fully 
included in all educational oppor-
tunities in our schools.”

Raising awareness
Dunn has been visiting BuBao and 

BuSo Schools in Europe and he 
has also been raising awareness 
about the challenges in special 
needs education in South Africa. 
(BuBao is a Flemish abbreviation 
for ‘Besondere Basiese Onderwys’, 
which translates as ‘Special Needs 
Primary Education’. BuSo refers 
to ‘Special Needs Secondary 
Educat ion ’  or  ‘Besondere 
Sekondere Onderwys’.) 

Some of the schools that Dunn 
visited included Luthgardis 
College in Brussels, St Franciscus 
Special Needs School in Rosedaal, 
De Wissel Special Needs School 
in Puurs, St Lodewijk Special 
Needs School in Wetteren and De 
Bremberg Special Needs School 
in Diest.  If there had been more 
time available, the organisers 
would have included Germany, 
but Leigh was determined to 
return to Plettenberg Bay by April 
10 for the beginning of the new 
school term. 

 
We can dream big

One of the highlights of Dunn’s 
visit to Europe was being invited 
to attend a council meeting with 
the mayor of Brussels, followed by 
an opportunity to visit the Royal 
Palace of King Albert of Belgium 
in Brussels, the capital city of the 
European Union.

“I have learnt a lot in Europe 
and absorbed so much out there, 
and am excited to share my experi-
ences with schools and colleagues 
in my district and the rest of the 
province. 

I wish to thank the Belgian edu-
cation department and Born in 
Africa NGO, and I’d gladly share 
my findings on inclusive and spe-
cial needs education with any 
interested schools and institutions 
in South Africa,” Dunn said.

He was interviewed by “De 
Beiaard” and “De Streekkrant” 
(newspapers in Belgium) and also 
by Isolde de Paepe of Belgium’s 
Radio MFM 107.6. 

“I wish to borrow from a quote 
by J.F Lamprecht which I saw on 
the notice board in the foyer of De 
Bremberg Special Needs School in 
Diest, Belgium: 

‘I have a dream, that my chil-
dren will one day live in a world 

where they will not be judged by 
their handicap, but by the con-
tent of their character’,” he said. 
Dunn has been invited by the 
Eden Central Karoo Special Needs 
Directorate in the Western Cape to 
address all special needs schools 
in the district, including educators 
as well as their class assistants, on                                                                           
Saturday April 21 at Carpe Diem 
Special Needs Resource Centre in 
George.

Special needs 
education is 
essential

Imagine YOUR FUTURE
the guide to your future career and how to get there

The M&G and Teacher will publish this 40 page pull out supplement in June 2012

Some of the topics covered career and study guide will include: 
•	 Sought-after education and skills in the economy
•	 Careers across the spectrum of SA’s economy 
•	 Institutions which offer the appropriate qualifications in each sector
•	 Bursaries available in the field 
•	 School subjects required 
•	 Entry requirements for each specific field

For advertising in this supplement please call Tshiamo on (011) 250 7300

NPA in Focus

Leigh Dunn, winner in the category of Special needs and inclusive education on his recent  tour  to  
European special needs institutions.

Leigh Dunn has dedicated his life to 
educating special needs learners

“Winning the 2011 
National Teaching 
Awards has opened 
so many doors for 
our special needs 
learners”
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Hamsa Venkat and  
Lynn Bowie

W
e  were  recent ly 
working  wi th  a 
group of grade 3s 
on  subtrac t ion . 
The first question 

we asked them to do was to calcu-
late 9 – 4. Most of the group hap-
pily put 9 fingers in the air and then 
took away 4 of them to produce the 

answer 5. We then proceeded to ask 
them if they could do 53 – 49. 

For some, the size of the numbers 
and the fact that they didn’t have 53 
fingers to work from, meant they 
couldn’t start. 

A couple knew how to do column 
subtraction but then proceeded as 
follows: 

Part of the difficulty here is that 
these learners were only able to 
think of subtraction as taking away: 

•  I have 9 fingers and I take 4 
away. 
•  I have 53 things and I take 49 
of them away. 

But in the case of 53 – 49 it is 
much easier if you see it as ask-
ing you what the difference is 
between 49 and 53 and can pic-
ture it on the number line.
Or even just as a comparison 
between the lengths of two strips 
of paper:

See things in more  
than one way

 

  
 

 
  

   

 
  

FutureEd_Teachers Adda_PRINT.indd   1 2012/03/05   4:46 PM

Mathematics

Answers on page 16

With these diagrammes, some 
learners choose to ‘count down 
from’ 53 until they reach 49 – on 
their fingers or in their heads: 
‘52, 51, 50, 49. There are 4 fingers 
here, so the answer is 4.’
Other children ‘count up to’ 53 
from 49 – again, on their fingers 
or in their heads.
‘50, 51, 52, 53. I counted four 
numbers, so the answer is 4.’

The count is simpler and shorter, 
so as well as being more efficient 
than trying to take away 49, 
there is much less chance of the 
child making a mistake.

What teachers tell us
Some teachers tell us that chil-
dren get confused if they provide 
more than one way of seeing sub-
traction, so they prefer to explain 
one method. 

It may well be that when we 
introduce subtraction we do it with 
the ‘take away’ model, and help 
learners to produce actions with 
counters or their fingers, and then 
diagrammes that represent these 
actions.

In the foundation phase
But in the foundation phase, we do 
want children to be able to answer 
questions like 53 – 49.  And for this 
kind of example, where the number 
we are taking away is almost as big 
as the number we are starting with, 
being able to see subtraction as ‘dif-
ference’ provides a more effective 
and a more efficient strategy for 
working out the answer. 

As teachers, we need to work to 
expand the range of problems that 
our learners can deal with, rather 
than limiting them to problems 
within a small number range that 
can be worked out by taking away.
If children have a flexible under-
standing of subtraction and can 
interpret it as either ‘take away’ or 
as ‘difference’ they will be far more 
able to solve a variety of problems 
accurately.

For primary maths teachers we have 
an email discussion group where teach-
ers can share information about events, 
activities that work in class, questions 
and answers about primary maths 
teaching and learning. If you would 
like to be part of the discussion group 
please email us on primary.maths@
wits.ac.za or visit our website http://
www.wits.ac.za/academic/humani-
ties/education/14097/ 
primary_maths.html 

MATHS QUIZ
An “I hate maths” question 
for you to try:
As part of our interest 
in getting teacher and 
parents (and anyone else 
who wants to) to see 
meaning in mathemat-
ics and have fun playing 
with mathematical ideas 
and explanations, we have 
started the ‘I hate maths’ 
initiative. The initiative 
aims to stimulate interest 
and enthusiasm in ‘talking 
mathematics’.

 The title acknowledges 
the negative attitudes that 
many adults have following 
their experiences of math-
ematics at school, but aims 
also to provide problems 
focused on primary school 
mathematics that can 
encourage thinking and 
conversation. 

Each month we will 
provide a mathematics 
problem that can be done 
with no more than primary 
school level mathematics. 

We encourage teachers 
and parents (and other 
interested individuals) 
to try these problems, to 
discuss them and have fun 
with them. We will provide 
some solutions (but suggest 
you don’t look at them 
until you’ve really played 
with the problem yourself). 

Question
To celebrate World Maths 
Day, a school asks each of 
the learners from the se-
nior grades to partner with 
a learner from the junior 
grades so they can work 
together as a team on a 
maths quiz on World Maths 
Day. So far two-thirds (2/3) 
of the learners from the 
senior grades have part-
nered with three-fifths 
(3/5) of the learners from 
the junior grades. What 
proportion of learners at 
the school has got partners 
for World Maths Day?
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Victoria John

T
h e  u s e  o f  i P a d s  i n 
schools -  whether in 
disadvantaged or pri-
vate schools -  vastly 
i m p r o v e s  l e a r n e r s ’ 

engagement and involvement in 
lessons, as the Teacher discovered 
at an iPad in education event. 
“We get to touch and see pictures 
and actually do stuff for what we 
are learning, which is very differ-

ent to just having a teacher stand 
up in front of the class and teach 
us,” said Ita Dzinotyiwei, a grade 
six pupil  from private school 
Dainfern College, explaining why 
she enjoys using an iPad at school.

Using technology in 
classrooms
The event in March showcased how 
learners and teachers from nine 
Gauteng schools use the technology 
in their classrooms. Dzinotyiwei 

was proud to demonstrate how she 
uses an application called Popplet 
to draw colourful and creative 
mind maps.

Michael Browne, another grade 
six pupil from Dainfern College, 
showed off a movie he made for 
maths using an iPad.

“We are learning about angles 
now, so we went outside and took 
photos of the angles we see around 
us using our iPads,” he said.

Sharing with peers
The pupils were able to draw colour-
ful lines on the photos, label them 
and make a movie out of them, 

which they presented to their peers. 
The school’s head of technology, 

Louise Browne, said the school has 
three sets of 26 iPads each, which 
teachers take turns in booking out.

“I am passionate about this 
because of what it does for the kids. 
They come alive.”

Bringing new attitude to 
learning
An equally passionate teacher, 
Lerato Mathe, who hails from the 
disadvantaged Unity Secondary 
School in Daveyton, said that iPads 
have brought a new attitude to 
learning at the school.

“The learners used to be bored but 
the movement, colour and sounds 
on the iPad mean they are interact-
ing more in lessons,” she told the 
teacher. 

Thirty iPads were donated to the 
school by the Peermont School sup-
port programme.

In the overcrowded classes that 
characterise a school like Unity 
Secondary, “it is sometimes hard to 
move around a class with about 60 
pupils and deal individually with 
each child”, Lerato said.

“But they get into smaller groups 
with the iPads and that keeps them 
busy and interested.”

iPads in schools as learning aid

National Certificates in
Engineering & Mining Studies

National Certificates in Business and General Studies
Introduction to N4, N4- N6

National Certificate Vocational (NCV)
Level 2 – Level 4

Entry requirements: Grade 9 - 12 Entry requirements: Grade12 Entry requirements: Grade 9 - 12

Trimester 2
Registration:8 – 31 May. Classes commence 10 May

Semester 1
Registration: 10 – 31 January. Classes commence – 16 January

Year programmes
Registration: 10 – 31 January. Classes commence – 16 January

Trimester 3
Registration: 28 Aug – 7 Sept. Classes commence: 29 Aug

Semester 2
Registration: 10 – 31 July. Classes commence: 10 July

Registration – January 2013

Mechanical and Electrical N1 – N6; Mining Studies – N1 
to N3(Informal); Wireman’s Licence; Master wireman’s 
Licence; Certificate of Competency

Business Management; Educare; Financial Management; 
Human Resources Management; Legal Secretary; 
Management Assistant; Marketing Management; Tourism; 
Public Relations; Hospitality Services

Agriculture; Electrical Infrastructure Construction; 
Engineering and Related Design; Finance, Accounting and 
Economics; Hospitality; Marketing; Office Administration; 
Tourism

Hair Care: Level 2 to 4 – Accreditation by the Service Seta – January 2012. Certificate, Diploma and Advanced Diploma – International accreditation by City and Guilds

Students may apply for a NSFAS bursary (Conditions apply)
Choose a mode of delivery to suit your lifestyle: Full-time/Part-time or Correspondence (Please note that not all programmes are suitable for correspondence purposes)

Campuses:  Carletonville, Krugersdorp, Krugersdorp-West, Magaliesburg and Randfontein
Contact details: 0861westcol / info@westcol.co.za /www.westcol.co.za
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Technology

Young minds experimenting with technology in class. Photo: Courtesy Core group

Learners experimenting with technology in 
class.

Win a mini library for your class with 
Oxford University Press Southern Africa

O
xford’s world-renowned user-friendly dictionaries are suita-
ble for a wide range of ages, languages and requirements. 
People all over the world trust Oxford dictionaries to help 
and inform them. Oxford’s local range focuses on the par-

ticular needs of southern Africans and provides award-winning bilin-
gual dictionaries as well as monolingual, multilingual and subject dic-
tionaries that have proved to be useful to schools.
The Oxford children’s list offers picture books, reference titles and 
storybooks that children can read in the classroom and at home.
The teenagers’ list offers an amazing range of the very best fiction 
writers of today and is brimming with award-winning titles from 
authors of the highest calibre. 
For adults, the range includes a variety of high-quality literary works 
for readers around the world. The list includes non-fiction and also, 
award winning works of fiction, short stories, poetry and plays.  
Brush up on classics like Wuthering Heights, Great Expectations, War 
& Peace (and many more) with the extensive Oxford World Classics 
list - or enjoy local fiction by leading South African authors like  
Zakes Mda.

With Oxford, there is something for everyone! www.oxford.co.za

One lucky reader will stand a chance to win this mini 
library from Oxford University Press Southern Africa.

Simply answer this easy 
question: 

QUESTION: Who is spon-
soring this mini library? 

Sms the words The 
Teacher and then the 
answer to the question to 
35127 - Standard Rates apply

Also, please remember 
to send your preferred 
contact number during 
the day.
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Thabo Mohlala

A nne Oberholzer is the 
chief executive officer 
of the Independent 
Examinations Board 
(IEB). She trained as 

a Latin, mathematics and history 
teacher and started work at Dur-
ban High School in 1979. She took 
an interest in computers and sub-
sequently trained to become one of 
the first teachers to teach computer 
literacy in South Africa. 

In 1987, she joined the research 
unit of the then Natal education 
department, where she focused 
on assessment and examinations.

When the various education 
departments merged in 1995, she 
joined the examination section of 
the KwaZulu-Natal department of 
education,  which introduced the 
first non-racial government exam-
inations in South Africa in 1996. 

Anne was appointed to the 
first South African Qualification 
Authority (SAQA) board in 1996. 
Three years later, she became 
a member of staff as director 
of strategic support.  She was 
appointed as deputy executive 
officer in 2003 and left the organ-
isation in 2005 to join the IEB as 
manager for design and devel-
opment. In 2007, Oberholzer 
became chief executive officer.

What is IEB and what does it 
do? 
The IEB is an independent assess-
ment body, accredited by Umalusi. 
By law, only independent schools 
may write the IEB examination. 
The range of schools is quite 
diverse geographically and eco-
nomically. The IEB philosophy is 
that assessment can have a power-
ful and far-reaching influence on 
the way teaching and hence learn-
ing take place.  

 The IEB examinations are set 
on the South African curriculum. 
However, the IEB poses questions 

differently: it poses questions to 
encourage learners to critically 
engage with ideas and concepts, 
in a way that higher order think-
ing skills of evaluation and analy-
sis are demonstrated. 

This means that teachers should 
focus on stimulating the develop-
ment of these key skills prior to 
assessment. Equally important 
considerations include the way 
papers are marked, the way feed-
back is gathered and the way this 
information is fed back to schools. 

What are your key responsibil-
ities as the IEB chief executive 
officer?
My key responsibility is to ensure 
that the IEB runs credible and 
effective examinations across 
schooling and adult levels of edu-
cation.  I also ensure that the role 
of the IEB is correctly understood 
by all role players in the educa-
tion arena and that the organi-
sation functions effectively and 
efficiently. 

What sparked your interest in 
education?
Even as a child, when I played 
‘school’ with friends and family, I 
was always the teacher! 

My mother emphasised that the 
liberation of a woman depended 
on her education, which could 
give her financial independence. 

Also, I had a wonderful set of 
teachers. 

 As I grew older, I realised that 
being a teacher was a vehicle to 
help people become independent. 
So, it was the sense of being able 
to contribute to building society 

and helping others to be free that 
attracted me to teaching.

Share with us some of your 
achievements, rewards 
and current projects. 
My personal achievements include 
being part of building the new 
South Africa and a new education 
system. At the IEB we are working 
on a number of different projects 
that feed into educational debates 
and reform as well as intervention 
initiatives. 

Share with us your sense of 
the current state of education 
in South Africa.
There are enormous challenges 
in our system.  Some of them are 
purely educational, like the quality 
and commitment of some of our 
teachers. Others are social and his-
torical.  Most people, particularly 
the youth, do not view teaching as 
a rewarding career. 

How would you change this 
perception?  
Our society does not seem to 

value the teaching profession 
in the same way as when I was a 
child. 
Part of the reason for a change like 
this is that our society has become 
blinded by financial reward - it 
tends to judge the value, status 
and importance of a person (and 
his/her job) by the size of their pay 
packet.

I think that working conditions, 
including the salaries paid to 
teachers, need to be re-examined 
and addressed.  

What do you do when you are 
not working? 
I like reading, not only about edu-
cation! I like wildlife and I also 
enjoy watching sport. 

What is your message to 
teachers?
Real ise  and remember  the 
responsibility you have – the 
future citizens and leaders of 
our country are in your hands. 
Give the task the seriousness 
it deserves but don’t lose your 
passion.

First in 
many 
ways

Excellence

We talk to Anne 
Oberholzer at IEB 

Anne Oberholzer is the chief executive officer of the Independent Examinations Board. 
Photo: Madelene Cronje

www.up.ac.za

The University of Pretoria offers three distance education 
programmes to teachers who want to advance their careers:

ACE: Education Management
“Internationally comparable” (introduced in April 2008)

ACE: Special Needs Education 
BEd (Hons) Education Management, Law and Policy 

We offer:
Excellent student support 
Fees covering all learning material – no hidden costs 
Exam centres and contact sessions throughout South Africa

e about the University’s distance programmes 
are invited to return this coupon to: PO Box 22041, Helderkruin, Roodepoort, 1733 or fax it to 
(011) 768-1248.  For further enquiries, kindly contact Andries Pelser at tel: (011) 760-3608 or 
cell: 073 232 3173  e-mail: edutel_upta@iafrica.com *www.edutel.co.za

Title: ................  Initials:  ....................  Surname ......................................................................

Postal address:  ........................................................................................................................

...................................................................................................................................................

Tel: (w):  .................................... (h)  ....................................... (cell) ........................................

Programme in which you are interested in receiving further information:......................................

....................................................................................................................................................................
Phone (011) 760 3608 or 073 232 3173

Distance Education Programmes

“Internationally comparable” (introduced in April 2008)

*new SAQA approved
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My personal 
achievements include 
being part of building 
the new South Africa 
and a new education 
system. 



Your Passport To The ‘New’ 
World Of Education

Each day we drop our 
children off at the gates 
of nursery schools, pre-
schools and schools, trust-
ing they are in a safe envi-

ronment, being nurtured and guided by 
you - their teachers.

Many of us can look back on our 
own school days and reflect on how a 
special teacher, even just one, made a 
difference to who we are today.

Teaching is not a profession people 
enter in order to receive high salaries 
or great benefits. Rather, teaching is a 
vocation and a profession proudly ded-
icated to inspiring young hearts and 
minds. It was with teachers in mind 
that South Africa’s biggest educational 
resource exhibition, Future Ed - The 
Education Show, was launched.

This event is an event not to be 
missed! Come and explore the fu-
ture of education at Future Ed - The 
Education Show. Future Ed offers a 
meeting point for everyone concerned 
about education to gather under one 
roof. This is an opportunity that 
brings together educators, curriculum 
advisors and developers, governing 
bodies, special needs educators and 
parents.

The latest in learning resources and 
services, from early childhood devel-
opment level all the way through sec-
ondary education to Further Education 
and Training (FET), will be showcased 
at the exhibition. Future Ed will feature 
the most well-known, trusted local and 
international brands, providing an un-
precedented opportunity to touch, test 
and experience the most recent and up-
to-date education solutions.

Enjoy informative and 
interactive seminars

Attend and enjoy all the FREE, 
informative and interactive Teach-

Time™ seminars and workshops at 
Future Ed. With six dedicated the-
atres aimed at your specific need, the 
45 minute seminars will host some of 
South Africa’s top educational experts, 
educators and specialists. Giving prac-
tical implementation tips and allowing 
time for Q&A’s, these TeachTime™ 
seminars are not to be missed. A full 
schedule is available on our website 
so you can plan ahead for your visit. 
Don’t forget to also attend our FREE 
2-hour TeachTime™ Workshops. To 
attend, visit the Future Ed website and 
register your interest.
SMART™ Classroom of the 

Future
One of the highlights of Future Ed 

is the futuristic ‘SMART™ Class-
room of the Future’ sponsored by 

VastraTech, distributors of the world-
leading SMART™ interactive white 
boards and other digital learning 
resources in South Africa. This spe-
cial exhibit will feature SMART™ 
technologies and other products that 
extend beyond the traditional to of-
fer you a chance to explore the class-
room of the future. 

A first this year will be the ground-
breaking ‘Inspired Leaders’ confer-
ence where heads of schools are invit-
ed to attend a morning of inspiration 
and collaboration from 9am - 1pm 
on Saturday, 21 July. In addition, Fu-
ture Ed is hosting the first ‘E-learning 
Action’ conference, where school IT 
Administrators are invited to connect 
with a community of like-minded indi-
viduals from 12pm - 4pm on Thursday, 
19 July 2012. 

Innovative resources for 
schools

Not only does Future Ed host the 
best and most innovative resources 
for your school, your classroom and 
your home, it is also an event where 
your attendance gives you the chance 
to CHOOSE and WIN educational re-
sources for YOU and your SCHOOL. 
This year will see schools and educa-
tors standing a chance to win resources 
to the value of R200 000. The best part 
of this competition is that you get to 

SAVE THE DATE: Thursday the 19th July to Saturday the 21st July 2012
WHERE: The Coca-Cola Dome, Johannesburg.

ENTRANCE IS FREE. REGISTRATION IS ESSENTIAL.
• Register online at www.future-ed.co.za

choose your prize. The more you visit, 
the greater your chances of winning. 
• Register online at www.future-ed.

co.za. We encourage you and your 
colleagues to attend Future Ed. It is 
an invaluable opportunity to learn 
more about what is available to 
you as an educator to enhance the 
learning process and to participate 
in building learning spaces of the 
future.

For more information visit www.fu-
ture-ed.co.za or call 011 658 0161.

Schools and educators stand a chance of winning resources to the value of 

R200 000

The best part of this competition is that YOU get to CHOOSE your prize.

The more often you visit the greater your chances of winning.
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To view the daily speaker schedule and register your interest to attend the FREE TeachTime Seminars go to www.
future-ed.co.za. NB: Seats are limited. Speakers subject to change. Each seminar will be 45 minutes in length.

MELODIE DE JAGER 
Mind Moves: What 
children’s drawings 
tell us about their 
brain development

Drawings reflect a child’s body awareness - the first step in orientating self in space 
and planning your movement. Without it, a child feels lost and anxious. With it, a 
child feels confident and clever.  

MELODIE DE JAGER 
Mind Moves: Why 
worksheets should be 
burned

The brain absorbs information through the senses, and the more senses involved in 
any activity, the better the quality of learning. Preschool the focus is on ‘inside seeing’ 
which requires touch, smell, taste and manual manipulation before ‘outside seeing’ 
can develop properly. Worksheets can bruise the eyes if ‘inside-seeing’ is not firmly 
established yet.

MELODIE DE JAGER 
Mind Moves: Is 
skipping with a rope 
and tying a shoelace 
really so important? 

Children’s level of movement skills often reflect the maturity of their thinking skills – a 
skipping rope and a shoelace are invaluable to know if a child is ready to learn to 
write and to read letters and numbers…or not.

NADINE JEFFERS
The Impact of 
Technology in 
Education on 
Cognitive and Social 
Skills Development of 
young children.

This paper has been drafted to highlight some of the latest research into active vs. passive 
screen time including the pitfalls and the advantages of both.  An analysis of this research 
clearly indicates that media literacy is crucial to make informed decisions about the appropri-
ate use of technology in educating our children. 

DALENE SKINNER
From Do, Re, Mi to 
1, 2, 3: The role of 
Music in learning 
Mathematics.

Introducing music into a lesson always has a positive effect on learning and supports 
many crucial elements that are important to the holistic development of children 
in early childhood. Neuroscience emphasises that learning is best supported by 
using both hemispheres of the brain and that is where Music makes a significant 
contribution. 

KERRY MCARTHUR
The Use of Love 
Languages in the 
ECD Environments

Every person speaks and feels in Love Languages e.g. service, words etc. and as teachers 
we need to identify what each child’s Love Language is and speak to them in this, it is 
important to incorporate this knowledge into discipline and control in the class room.

PAULINE ANNE 
MULKERRINS
123 Magic! Effective 
Discipline for 2-12 
year olds.

123 Magic! Effective Discipline for 2-12 year olds has finally arrived! Over 25 years of 
successfully managing behaviour in homes, classrooms, and professional settings in the 
USA, UK, Canada and Australia, Pauline Mulkerrins brings this method to South Africa. 
123 Magic! is a simple and effective discipline strategy that will maintain peace and let 
teachers do what they do best! Enjoy their students and facilitate learning. 

  

Teach ime™ Early Learning

To view the daily speaker schedule and register your interest to attend the FREE TeachTime Seminars go to www.
future-ed.co.za. NB: Seats are limited. Speakers subject to change. Each seminar will be 45 minutes in length.

PAULA QUINSEE
Connected Parents, 
Thriving Kids

Connected Parents, Thriving Kids is based on Imago Relationship Theory and 
principles and incorporates insights from the latest research into neuroscience and child 
development. It shows one how to be a more effective and responsive parent, in-tune 
with your children and what they need from you. Establish your child’s future.

PAULA QUINSEE
Leading into the 21st 
Century

Connected Parents, Thriving Kids is based on Imago Relationship Theory and 
principles and incorporates insights from the latest research into neuroscience and child 
development. It shows one how to be a more effective and responsive parent, in-tune with 
your children and what they need from you. Establish your child’s future.

KEN RESNICK
Unleashing your 
child’s potential

It’s strange that every human being is born with potential that he/she never realises. 
The main reason for this is that in order for a child to develop and fulfil their potential, 
they are totally dependent on being nurtured, nourished and cared for by an adult. Be 
this a parent, step-parent, foster parent etc. This talk gives parents the insights as well 
as the skills that are needed in order to ensure that their children grow up to become 
independent, self-confident and motivated adults who know how to deal with the 
challenges of life and fulfil their potential.

KERRY MCARTHUR
The Use of Love 
Languages in the ECD 
Environments

Every person speaks and feels in Love Languages e.g. service, words etc. and as 
teachers we need to identify what each child’s Love Language is and speak to them in 
this. It is important to incorporate this knowledge into discipline and control in the class 
room.

AMANDA MARTIN
Educators 
Empowering Practical 
Parenting

Educators are continually challenged by the different dynamics within a learning 
environment.  In many cases a link can be drawn to a child’s behaviour to an external 
factor. By working in partnership with educators holistically the child can achieve their 
maximum potential.

PAULINE ANNE 
MULKERRINS
123 Magic! Effective 
Discipline for 2-12 
year olds.

123 Magic! Effective Discipline for 2-12 year olds has finally arrived! Over 25 years 
of successfully managing behaviour in homes, classrooms, and professional settings in 
the USA, UK, Canada and Australia, Pauline Mulkerrins brings this method to South 
Africa. 123 Magic! is a simple and effective discipline strategy that will maintain 
peace and let parents and teachers do what they do best! Enjoy their children and 
facilitate learning. 

TREVOR FARLEY
Get Cooperation 
without Squeezing the 
Juice Out Of Kids!

Getting cooperation from children who say “no,” and test limits usually gets adults into 
a power struggle, a win / lose situation. When we use the Cooperation Toolset, we can 
notice an immediate change in both our attitudes and our children’s responses, resulting in 
working together as a team, cooperatively.

   

 ParentingTeach ime™

To view the daily speaker schedule and register your interest to attend the FREE TeachTime Seminars go to www.
future-ed.co.za. NB: Seats are limited. Speakers subject to change. Each seminar will be 45 minutes in length. 

LEANNE DAVIDSON
A Positive Approach 
to Discipline

Establishing a positive Discipline system in any school is a challenge. The word 
‘discipline’ conjures up preconceived negative connotations for most people, yet it is a 
word which parents want to hear when they are selecting a school for their children. 
This talk will focus on establishing a system where the focus is on reinforcing positive 
behaviour and teaching children to be accountable for poor behaviour.

LEANNE DAVIDSON
Maintaining Discipline 
in the Classroom

Teachers often face the challenge of maintaining discipline in the classroom. This talk will 
focus on some strategies teachers can employ as well as the importance of consistency 
and leading by example.

LING YUAN
The Singapore 
approach - Teaching 
and learning of 
elementary Math and 
Science

Singapore an “educational superstar”, in the words of The New York Times, consistently 
ranks at the top in Trends in International Mathematics and Science Study (TIMSS) 
and Programme for International Student Assessment (Pisa). How does Singapore do 
it? Singapore’s successful approach and the essential ingredients that have helped it 
achieve its stellar results will be shared. Participants will have a better understanding 
of the Singapore approach in the teaching and learning of Math and Science through 
hands-on session using the concrete-pictorial-abstract model by Jerom Bruner and 5E 
inquiry model by Biological Science Curriculum Studies.

MINDA MARSHALL
Silent reading 
fluency  is a crucial 
element for academic 
performance.

The development of more advanced comprehension skills, an increase in reading rate, 
and the achievement of flexibility in reading for different purposes can and should be 
taught even into adult life.  We will take a look at the challenges and opportunities to 
enhance and develop visual and reading skills with the use of cutting edge technology 
developed with practical use and backed by solid scientific research.

KEMBLE ELLIOT
The Subversion of 
and Reversion to 
Creativity:

Are we unwittingly subverting our children’s creativity by insisting on old fashioned 
teaching methods that have been flawed for years? Are there simple ways to re-
encourage the creative spirit of learning that is really not rocket science, but perhaps 
need to be explored with more active commitment?

NORMAN STRATFORD 
Managing a 
technology-enabled 
learning environment

Teachers face an ever-changing learning environment where integration of technology 
is an expectation and proficiency is taken for granted. Learn how to re-prioritise the 
technology peripherals in your classroom and engage learners in their own learning styles.  

KAREN ANN 
WALSTRA
Integrated Classroom 
– ICTS included in 
our primary school 
teaching

Integrating technology into classrooms making learning meaningful, as children socialize 
and interact differently to what we did. Encouraging participation in the classroom using 
technology: response systems, learning management systems (e.g. Moodle), Web2 
tools and even cellphones. Use technology to our advantage enhance our teaching and 
consider the needs of the children we teach!

SHEREEN CACHALIA
isiZulu as FAL for the 
age group 8 years 
(Grade 2)

Share a best practice lesson for Grade 1 and Grade 2 in teaching of IsiZulu. Join this 
interactive seminar on how to use group work to produce a mini book by the learners.

SCOTT GILLESPIE
Long term athlete 
development (LTAD)/ 
Long Term Participant 
Development (LTPD)

Long term athlete development (LTAD)/ Long Term Participant Development (LTPD) can be 
described as a guide that maps out a path of development of athletes from Pre - Puberty 
to Retirement. The LTAD approach focuses on children performing (developmental) age 
appropriate exercises to maximize athletic potential. 

SARIETJIE MUSGRAVE
Teaching in the 21st 
Century

Students want to be engaged in their own learning and inspired to develop their skills and 
talents, and they want to tell stories using technology. By incorporating digital storytelling 
projects into learning, you can reach today’s students and, at the same time, help them to 
develop the skills they need to be successful in a complex, technology-rich world.  During 
the session, the process of digital storytelling as well as free resources for the classroom to 
use during storytelling projects will be shared.

  

 PrimaryTeach ime™

Attend and enjoy all the FREE, infor-
mative and interactive TeachTime 
seminars at Future Ed. These will 

be held in the six interactive theatres at the 
expo. There are specialist theatres for ev-
eryone from TeachTime Early Learning to 
TeachTime Primary, TeachTime Secondary 

and FET, TeachTime Special Needs Educa-
tion, TeachTime Leadership and TeachTime 
Parenting. There are also various network-
ing lounges available to allow you to talk to 
your colleagues and engage with experts and 
speakers at the show. Register your interest to 
attend on www.future-ed.co.za

FREE TeachTime™ 
seminars
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To view the daily speaker schedule and register your interest to attend the FREE TeachTime Seminars go to www.
future-ed.co.za. NB: Seats are limited. Speakers subject to change. Each seminar will be 45 minutes in length.

BRIAN V MOORE
The Dream Dynasty 
– Focusing on the 
Dream in Education

Aim: To build highly-prepared, well-supported, values-based and mentored, dream-
focused school leavers – who know what they want from life and are determined to get it.
By creating a safe and empowering learning environment in which learners, educators, 
support teams and parents can grow and develop.

BRIAN V MOORE
Celebrating Humanity 
Diversity Management 
in Schools.

To build committed, professional, accountable and unified educator teams – in schools 
with diverse teams. To build the school through the power of diversity. Thereby, giving 
learners their best opportunities to achieve- in a safe, nurturing and empowering 
learning environment.

LINDA WILLEMSE
Schools of the Future 
– The Challenge

Schools of the future will have to adapt to new ways to produce students that can 
meet the challenges of   life. The future of excellent schools is in the hands of ordinary 
people who refuse to allow our current educational system to define the quality of our 
future.

MICHELE VENTER-
DAVIES
The Branding of 
Education for the 
Future

In a category which is increasingly under scrutiny, educational institutions are expected 
to deliver holistic brand experiences that positively impact the lives of future generations. 
Consumers select educational brands more critically than ever before. Unpack the layering 
of educational brands and differentiate between brand building and marketing.

ANDRE ROUX
Ensuring a 
Positive ROI from 
your School’s 
Communication 
Systems

Unpacking the strengths & weaknesses of various communication services currently 
available to schools (Web, Mobile, Instant Messaging, Desktop, Mobi-sites, etc.).
Delegates will walk away equiped with a checklist against which to evaluate various 
communication solutions and service providers.

HARRY WELBE 
COOKE
Education, 
Management and 
Leadership: What 
fits where?

We’re continually expected to be adding more skills to our existing repertoire, yet the 
boundaries between these are becoming less and less clear to us.  Can you honestly say 
you still understand ‘What fits where?’  In a simple yet practical approach, come and find 
out how education links, and inter-links, with management and leadership.  WARNING: 
Prepare for lots of aha’s and laughter in advance.

PAULA QUINSEE & 
PETRO DE WET
Leading in the 21st 
Century

The rules of work are changing. We’re being judged by a new yardstick: not just by how 
smart we are, or by our training and expertise, but also by how well we handle ourselves 
and others. (Daniel Coleman). Today, leadership is about more than just getting people to 
follow one.

DAVID WILSON
Achieve true 
classroom 
engagement.

Allow your learners to actively participate in your lessons.  Learn how to effectively 
implement, use and benefit from clickers in the classroom.

  

LeadershipTeach ime™

To view the daily speaker schedule and register your interest to attend the FREE TeachTime Seminars go to www.
future-ed.co.za. NB: Seats are limited. Speakers subject to change. Each seminar will be 45 minutes in length.

DALENE REYBURN
YouTwitFace: the 
effective use of 
technology and social 
media in teaching

The out-there-in-your-face world of technology and social media morphs and mushrooms 
faster than we can think. Dalene Reyburn shares some ideas about how parents and 
educators can navigate the technosphere and harness its power for effective learning, 
and for the development of a sound moral and social code.

 SCOTT GILLESPIE
Long Term Athlete 
(Participant) 
Development in SA 
Schools

Long term athlete development (LTAD)/ Long Term Participant Development (LTPD) can be 
described as a guide that maps out a path of development of athletes from Pre - Puberty 
to Retirement. The LTAD approach focuses on children performing (developmental) age 
appropriate exercises to maximize athletic potential.

LOUISE BROWN
Stop being scared of 
using technology in 
your class!

How to motivate teachers to use technology in the classroom! Some practical ways to 
help teachers discover the power of technology in their daily lessons. Some success 
stories

ANDRE VERMEULEN
Understanding your 
Neurological Design

During this high impact session you will learn how your unique neurological learning 
style influences your performance, how you think and learn, how you are smart and 
how you process information.

LEANNE DAVIDSON 
Modern Day 
challenges with 
Technology and 
Discipline at home 
and at school

This talk will focus primarily on the challenges of cell phone and cyberbullying and the 
disciplinary measures needed to counter this problem. Guidelines for teachers and parents 
on what cell phone and cyber bullying is and parameters and boundaries in dealing with 
this.

MIRAH WILKS
Leonardo, Edison, 
Einstein and Gates 
surmounted Dyslexia.

•	 Thinking differently is not a ‘deficit’– its intelligent diversity!  
•	 Dyslexia, a specific learning difficulty, delays literacy and language skills, yet 

liberates inventiveness. 
•	 Problem solving “differently” facilitates entrepreneurship, technological and scientific 

achievement.
•	 KAI Adaptation-Innovation’s process provides cognitive solutions for developmental 

achievements, adaptation and innovation.

DAVID WILSON
Achieve true 
classroom 
engagement.

Allow your learners to actively participate in your lessons.  Learn how to effectively 
implement, use and benefit from clickers in the classroom.

NESTUS BOSMAN – 
Exploring the basics 
of a virtual learning 
environment

Learners are digital natives, using technology as a basic necessity. Gain insight into how 
technology devices can be embraced in the learning environment as a medium to access 
educational content on secure and moderated platforms.

SARIETJIE MUSGRAVE
Teaching in the 21st 
Century

A thought provoking session for teachers on what is means to teach in the 21st Century. 
The session will focus on skills needed and which technology tools can support it in the 
class room.  The session will also look at how and which technology can be used to 
engage learners rather than teachers using technology to entertain learners.

KAREN DURANDT 
– Professional 
Development Manager 
at VastraTech
The importance of 
continued professional 
development for 
educators

With teachers being the most valuable asset of a successful school, professional 
development should be of prime focus. Learn how to stay relevant in the learning 
environment of today, adding greater value to the investment of all stakeholders.

  

Secondary SeminarTeach ime™

To view the daily speaker schedule and register your interest to attend the FREE TeachTime Seminars go to www.
future-ed.co.za. NB: Seats are limited. Speakers subject to change. Each seminar will be 45 minutes in length.

ZELNA LAUWRENS 
Are the pressures of 
modern living putting 
our children at risk?

Today’s children are dealing with a range of issues that children of the past didn’t have 
to face until adulthood.  The question is, are many of our labelled children actually just 
children who have been influenced by their toxic environment, without the skills for 
dealing with the demands of the modern world?

AMANDA MARTIN
ADHD – Attention 
Deficit Hyperactivity 
Disorder

ADHD is a behavioural disorder that affects many of our children today.
At the best of times, children find it difficult to sit still, listen tentatively and follow 
instructions.  When is this behaviour classified as abnormal?  
Attending this talk will provide the educator with a global perspective of ADHD, 
empowering them to identify the symptoms and intervene appropriately within their 
scope of practise.

MELODIE DE JAGER
What does controlled 
movement have to do 
with learning

Reflexive or hyperactive movement is like a faulty GPS, it gets you nowhere, while 
controlled movement takes you to prize giving… Fun Mind Moves activities to promote, 
reading and writing.

MELODIE DE JAGER
Sucking fingers, hair, 
collars or cuffs and 
licking lips say: help me

A baby sucks for nourishment and nurturance, but when the quality of sucking was 
compromised, the rooting and sucking reflex may run past its expiry date and result 
in emotionally immature behaviour and excessive sucking. Practical Mind Moves to 
encourage emotional development.

MELODIE DE JAGER
Saliva control and 
clear speech are 
helpful if one wants to 
make friends.

Simple Mind Moves to enable children with Down syndrome to speak easier and 
more clearly.

JILL STACEY Autism is a complex developmental disorder affecting an estimated 1 in 88 children. 
Individuals with Autism typically present with difficulties in communication and social skills; 
difficulties which are often compounded by additional problems in sensory integration. 
A practical look at visual teaching styles and structured education will help educators, 
parents and professionals alike better understand how these learners work best, and how 
to help them to thrive. 
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To view the daily speaker schedule and register your interest to attend the FREE TeachTime Seminars go to www.
future-ed.co.za. NB: Seats are limited. Speakers subject to change. Each seminar will be 45 minutes in length. 

NOBULALI 
PRODUCTION
Henry V

This workshop will assist teachers in bringing Shakespeare to life for modern day 
students. Henry V by W. Shakespeare will be used as an example. This workshop will 
be invaluable in giving participants the confidence in enhancing their speaking and 
listening skills. The workshop will encourage reading for meaning and understanding of 
the author’s craft.

LING YAUN
The Singapore 
approach - Teaching 
and learning of 
elementary Math 
and Science

Singapore an “educational superstar”, in the words of The New York Times, consistently 
ranks at the top in Trends in International Mathematics and Science Study (TIMSS) and 
Programme for International Student Assessment (Pisa). 
How does Singapore do it? Singapore’s successful approach and the essential 
ingredients that have helped it achieve its stellar results will be shared. Participants will 
have a better understanding of the Singapore approach in the teaching and learning of 
Math and Science through hands-on session using the concrete-pictorial-abstract model 
by Jerom Bruner and 5E inquiry model by Biological Science Curriculum Studies.

PAULINE ANNE
MULKERRINS
123 Magic! Effective 
Discipline for 2-12 
year olds

123 Magic! Effective Discipline for 2-12 year olds has finally arrived! Over 25 years of 
successfully managing behaviour in homes, classrooms, and professional settings in the 
USA, UK, Canada and Australia, Pauline Mulkerrins brings this method to South Africa. 
123 Magic! is a simple and effective discipline strategy that will maintain peace and let 
teachers do what they do best! Enjoy their students and facilitate learning.

ANTHONY EGBERS
Google Schools – 
Apps in Education.

A presentation on the uses of different Google Apps in the classroom. We will explore 
current methodology, future possibilities and, most importantly, case studies of how 
the Google Suite of products promotes collaborative learning. To close we will have a 
short Q&A and open floor.

DIANNE SCHUBERT
Ethics of Assesment 
and Classroom 
behaviour

I will be looking at the various factors which can be eradicated or improved upon to 
enhance the quality of education children are receiving:
•	 Poor assessment
•	 Poor marking
•	 Labelling students
•	 Favouritism
•	 Approachability
I would also like to highlight the different ways learners perceive their teachers.

LOUISE BROWN
Using the iPad in the 
classroom

The iPad is the latest rage in technology. Is it possible to use this technological tool in the 
classroom? Join me as I share my journey with you. I will focus on the iPad strategy we 
employed, the pros and cons of using the iPad in the classroom and some exciting apps to 
use in a variety of subjects.
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Richard Hayward

I
am privileged to do work-
shops at all types of schools 
across South Africa. One school 
might have a smartly dressed 
chauffeur wearing a starched 

white jacket waiting to meet me 
at the airport; another might have 
the friendly principal awaiting my 
arrival at a trading store bus stop. 
Then the countryside principal will 
take me on a bone-rattling ride over 
pot-holed gravel roads to his simple 
and spotlessly clean school.

The two schools – one wealthy 
urban and the other poverty rural – 
are hugely different. Yet they’re vir-
tually the same in one crucial aspect. 
Both schools are run according to 
an identical principle:   a set of core 
values. 

Common school values:

Friendliness
You sense the friendliness long 
before you get to the school. When 
you phone the school, there’s a 
friendly voice on the other end of the 
line. On arrival, the security guard 
greets you with a pleased-to-see-you 
smile.
Learners and teachers make the visi-
tor feel welcome. Laughter spills out 
of classrooms and there are plenty 
of cheerful faces to be seen along 
corridors.

Respect
Quality schools celebrate and respect 
cultural diversity. You might see 
notice boards and painted wall dis-
plays that show various religions 
and ethnic groups. When learners 
and teachers talk to each other, the 
manner of speaking reflects mutual 
respect. Bullying behaviour is almost 
non-existent. When bullying hap-
pens – as it does in every school 
– there’s an instant and decisive 
response to stop it.

Honesty
Everyone makes mistakes and some-
times does the wrong thing. There 
are learners and teachers who are 
fearful of telling the truth.

They’re scared of being shouted 

and screamed at, of being publicly 
humiliated and verbally trashed. 
Even in 2012, there are learners who 
are still physically assaulted with 
canes, sticks and shamboks by their 
teachers. 

The quality school stresses that 
honesty is always the best policy. 
Yes, errors and unacceptable behav-
iour have to be corrected but not in 
a cruel way. 

Restorative justice is used to make 
the person understand that what 
has been done is wrong. Crucially 
though, the person is shown how 
to make amends and improve 
behaviour. 

Sense of caring
One school I visited was in a town 
that was rife with HIV/Aids. Many 
of the learners had lost their parents 
to the pandemic. Families were des-
titute and no school fees were paid. 

Every child was given a free daily 
meal by the school. Yet in the midst 
of such poverty, the learners brought 
foodstuff for families that were even 
more destitute than themselves. All 
quality schools have a sense of car-
ing. Charity begins within the school. 
They care for fellow classmates and 
colleagues. Then they reach out to 
the wider community. 

Teamwork
There’s a spirit of teamwork in the 
quality school. They live by the Three 
Musketeers’ motto of ‘One for all and 
all for one’.  
There’s enthusiasm and passion 
about the way that things get done. 
When teamwork is great, so are the 
achievements. Such schools excel 
in exam results and extramural 
achievements. Everyone knows that 
it’s not about ‘me’ but rather about 
‘us’. 

Hard work 
When the 2011 Grade 12 results were 
announced, newspapers had inter-
views with learners and teachers 
from schools where the results were 
brilliant. The question often asked 
was, ‘How did you achieve it?’ The 
answer was almost identical from 
everyone, ‘Hard work’ .

The sports team that picks up the 

winners’ netball, soccer or rugby tro-
phy didn’t get it by accident. Quality 
doesn’t just happen; it’s the end 
result of an incredible amount of 
hard work. 

Spirituality
Mistakenly, there’s a belief that 
spirituality is to be found only in a 
faith-based school.  Yes, religion-
based schools such as those of the 
Buddhist, Christian, Hindu, Jewish 
and Muslim faiths might have an 
initial advantage. They teach moral 

codes, have daily prayers and rituals.  
Yet any school – whether or not it 
has a religious base – can have sound 
spirituality. A quality school has a set 
of clear codes around conduct and 
discipline.  

The school lives by the golden rule 
that is worded in similarly by most 
major religions:

Do unto others as you would have 
them do unto you.
When learners and teachers at a 
school abide by core values, we 

agree on one thing. We can all agree 
that it’s a quality school.  

If you would you like a free copy of 
Richard Hayward’s sponsored book, 
Making quality education happen: a 
how-to guide for every teacher, please 
order from Vanessa du Toit at the 
South African Quality Institute 
(vanessa@saqi.co.za;  
012-349-5006) or the author  
(rpdhayward@yahoo.com;  
011-888-3262). There’s a small  
packaging and registered posting cost.

The 7 core 
values of 
quality schools

Teacher Support

Quality schools recognise that teamwork is the foundation for success. Photos: Oupa Nkosi

Quality schools everywhere – no matter 
whether rich or poor, rural or urban, 
private or public – live by similar values
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The strip below represents all the senior learners and the shaded bit represents those who have part-
ners. 

If I take the strip representing the total number of senior learners and divide each of its blocks into 3 
pieces it looks like this:

Now since 2/3 of the senior learners = 3/5 of the junior learners that shaded bit also represents 
3/5 of the junior learners. 

If I take the strip representing the total number of senior learners and divide each of its blocks 
into 3 pieces it looks like this:

All the little blocks are the same size and the shaded blocks represent those who have partners. I count 19 
blocks in total of which 12 are shaded so the fraction of learners who have partners is 12/19.

Now as the piece below represents 3/5 of the junior learners

I can see that 2 little blocks = 1/5 of the junior learners so to get something that represents all 
the junior learners I need 5/5 i.e. I need 10 little blocks. 

So now I can see that I can represent all the learners at the school as follows:
Senior learners:

Junior learners:



The following series of articles will focus on different aspects 
which may help to improve pedagogic practice in the teaching of 
geometry. I will make practical suggestions which may support 
certain habits in both the teaching and learning of geometry. The 
suggestions are based on the work of Mark Driscoll. This series 
of articles is informed by my interaction with undergraduate 
student teachers and the understandings and questions which 
they bring to class. I will base some ideas on academic work, 
and try to show how we can take these ideas into the classroom 
when teaching geometry. I will use mainly circle geometry to 
exemplify ideas, but these ideas are applicable across all grades. 

In a geometric diagram, the lines, angles, figures and points all 
manifest certain rules which determine their unique relationship 
with one another. Without exemplifying the structure in the 
diagram through using the “conditional discourse approach” 
of geometry, many geometric figures remain intimidating 
labyrinths of lines and points that rarely build coherently towards 
an understandable whole. 

In the previous three articles I spoke extensively about the 
condition-conclusion approach to geometry where the conditions 
under which certain relationships are always true are used to 
develop habits that will support geometric learning in school. 
To develop geometric reasoning skills we also need to develop 
learners’ sense of rigour and cultivate their insight. Mark Driscoll 
provides a good framework from which to teach geometry. In 
his book Fostering Geometric Thinking, he proposes that 
four habits of mind should be promoted by teachers when 
developing the geometric reasoning abilities of their learners. 
These habits are:
• Seeking and using relationships, 
• Investigating invariants and effects of transformations,
• Generalising geometric ideas, and
• Balancing exploration with deduction.

Driscoll argues that habits of mind are “productive ways of 
thinking that support the learning and application of formal 
mathematics”. These habits are ways to help teachers and 
learners work more effectively and economically when 
learning about geometry. They create pathways that develop 
understanding and build conceptual frames where geometrical 
ideas become flexible through a process of reinvention and 
reorganisation. Michael Mitchelmore and Driscoll believe that 
school children are afforded too few opportunities to generate 
general results through investigation. They both agree that 
learners are (wrongly) expected to learn, memorise and apply 
results that were obtained by others. This approach to teaching 
geometry often obscures the geometric tools that learners 
are expected to apply, as they have encountered them as a 
procedural application of a geometric theorem or relationship. 
With this in mind let’s focus on the habits of mind that Driscoll 
proposes.

Habit 1: Seeking/Reasoning with Relationships
The habit of reasoning with relationships actively seeks to 
explore relationships within and between geometric figures or 
shapes. These relationships can also exist between concepts as 
well as whole figures and their parts. The teacher together with 
learners then uses these relationships to develop understanding 
and solve problems. There are typical questions that are asked 
when one is focusing on this particular Geometric Habit Of Mind 
(GHOM). 

I want to discuss this by looking at the theorem that relates 
angles at the centre to angles that lie on the circumference 
of a circle. Given that this theorem needs a few conditions to 
be made visible to learners (and these are more than just the 
centre and circumference angles) let us discuss these using the 
conditional approach.

Theorem: The angle which an arc of a circle subtends at 
the centre is double the angle it subtends on the circle.

In each of the sketches 
(alongside), the con-
ditions are the same:
1)  The same chord must 

subtend both angles,
2)   An angle at the 

centre and
3)  Another angle on the 

circumference.

Then follows the con-
clusion:

The angle at the centre 
is twice the size of the 
angle on the circle.

Proof tools: 
• Angles opposite equal sides in a triangle, and
• The exterior angle of a triangle.

Corollary: If two equal chords within a circle (or two 
equal circles) subtend two angles, one at the centre the 
other on the circle, then the angle at the centre will be 
twice the angle on the circle. 

There are various forms in which this situation can occur in 
a diagram. It is therefore, very important to exemplify the 
various forms, starting with the “standard” diagram (top left in  
diagram 1). The questions that the teacher should ask here are:
• How are these diagrams alike?
• How are they different? 
• In how many ways are they alike? 
•  What do I have to do to the one object (diagram) to make it 

look like the other object (diagram)? 

Asking these questions will allow learners to use the conditions 
as a tool to determine whether these conditions have been 
met in each of the diagrams and also to investigate different 
graphic representations of the same condition. Learners need to 
be exposed to reasoning about the relationships in a figure and 
between figures in order for them to build a conceptual approach 
to geometry. 

The teacher can also turn the situation around by only supplying 
the standard diagram in initial discussions of the theorem and 
asking learners then to generate other representations of the 
same conditions. Using the learners’ contributions, and recording 
these on the board, the teacher will continue by working through 
the four questions suggested by Driscoll above. 

Driscoll continues by making reference to the indicators that 
assures the teacher that learners are developing this particular 
GHOM. Learners start to identify and name a set of properties 
that are shared by the set of figures, or similar properties that 
are part of the same figure. They also start using the conditions 
under which the conclusion applies, to reason about the truth of 
a situation on a visual level. 

Habit 2: Investigating Invariants and Effects of 
Transformations
In this GHOM, teachers and learners analyse which attributes 
of a figure/diagram remain invariant and which change when it 
is transformed in some or other way. Attributes of the diagram 
(for the theorem we are discussing) that may be affected by 
transformations include its orientation, location, side lengths and 
ratio of side lengths, as well as angles within the figure. For this 
purpose a visual tool such as Sketchpad or Geogebra can be used 
effectively to indicate the various changes and transformations 
and then investigate how these effect the theorem. 

The conditional approach will work exceptionally well here, but 
teachers must take care not to oversimplify the approach when 
using technology. My student teachers at times used technology 
to demonstrate the theorem by showing that the angle at the 
centre is always twice the size of the angle at the circumference. 
They did this very effectively by instructing the computer to 
measure and display the angle at the centre and circumference. 
What they often neglected to do is to use the technology in such 
a way that it exemplifies the actual conditions under which the 
relationship between these angles is preserved.

Using the four different representations for this theorem, 
the teacher can ask the following questions:
• What is it that is changing and why is it changing?
•  What is important to notice about the different places where 

angle C is indicated?
•  How does this change affect the theorem and the relationship 

between angles in the diagram?
•  How do I describe this change in the position of C in relation to 

the other components of the diagram?
•  Why is it important to think about these changes?
•  What stayed the same in the diagram, despite the different 

changes in the position of C, and why did it stay the same?

Asking these types of questions will draw learners’ attention to 
the details that are necessary for them to distinguish between 
what is important and what is not. They need to create the 
conceptual toolbox that will help them decide what components 
are important. Learners will reach competence of this GHOM 
when they naturally start transforming/changing diagrams 
to investigate whether conclusions still hold for different 
representations of a set of conditional properties. Learners will 
include the extreme cases of a set of conditions and will in the 
process notice what properties change, and if these changing 
properties affect the conclusion or not. They will, therefore, 
notice that some transformations have no effect and will be able 
to describe why this is so.  

Habit 3: Generalising Geometric Ideas
With this GHOM, we want learners to understand the “always” 
and the “every” related to geometric concepts and procedures. 
Will it always be true for all angles at the centre and angles 
on the circle? What if there are two chords, will it still hold 
true? It is in this GHOM that corollaries usually come into the 

framework, and these corollaries are based on exploring across 
different diagrams or within the same diagram. The conditions 
are challenged to investigate whether they will hold true by 
having the same conclusion as the theorem. We generalise ideas 
by using diagrams with slightly different properties.   

The process of generalization progresses through four stages. 
It starts with conjecturing about the “always” and “every” of the 
statement, then moves to testing the conjecture. After this a 
conclusion is drawn about the conjecture and then a convincing 
argument is made that supports the conclusion. To help develop 
this GHOM, teachers can therefore ask questions like:
• Does this happen in every case?
• Why would this happen in every case?
• Have we found all the ones that fit the set of conditions?
•  Can you think of examples in which this is not true, and if so 

do you need to revise your generalisations?

Teachers may want to consider the following diagrams and 
investigate with learners which conditions need to be added to 
still have the same outcome. 

The centre of the circle 
is at C, chord AB is a 
common chord. Under which 
conditions will the angle C1 
be equal to the angle D1?

The centre of the circle 
is at C, and chord AB 
subtends angle C1. In the 
circle alongside circle C, DE 
subtends angle F1. Which 
conditions will have to be 
met to conclude that C1 is 
equal to F1? 

For this GHOM, the proof of the theorem is particularly useful to 
discuss in relation to the different position of the angle on the 
circle. The proof tools adjust slightly in the way they are used, 
but they are still the same tools. In each case the tools are 
isosceles triangles and external angles of a triangle. The 
focus of the proof is to establish, subject to a set of conditions, a 
link (relationship) between the angle at the centre and the angle 
on the circumference. 

Habit 4: Balancing Exploration with Deduction
This GHOM involves an iterative and cumulative process where 
we explore, take stock and refine our ideas. Each exploration is 
an attempt at answering the “what if” questions and using the 
findings to record what is learnt by the findings. This is often 
seen as looking at the problem or the statements differently and 
reasoning “backwards”. Will the angle at the centre always be 
twice the angle that lies anywhere on the diameter of the circle? 
Under which conditions will these relationships still hold if we 
work across two circles with a common chord? 

Learners can also try various ways to solve a geometric problem, 
and whilst doing so, stand back to take stock of whether their 
approach is helpful or economical, and if not they may want 
to record why this is not so. It is very important that there is 
a balance that is created between exploring based on some 
hypothesis, and stepping back to think of what has been learnt 
as a result of the exploration. 

Questions that the teacher can ask to develop this GHOM are:
• What if you construct that line on the diagram?
•  How will that construction help you to solve the problem or 

prove the theorem?
•  What did you learn from your first approach in solving the 

problem?
•  How will you do things differently now, and why will you do it 

that way?

Learners who have mastered this GHOM will approach their 
geometry riders by using assertion, definitions and hypothesis 
to guide their exploration at all times. They will periodically 
assess the value of a hypothesis, modify it or generate a new 
hypothesis.

These habits are ways that teachers can improve their approach 
to geometric reasoning and the teaching of geometry. If 
applied appropriately in the classroom, they will help learners 
understand geometric theorems as tools they can use to solve 
geometry riders, focusing on a set of conditions that lead to a 
particular conclusion. The combination of conclusions leads to 
a successful attempt at solving complicated riders in geometry.

Please feel free to contact me at jacques.duplessis@wits.ac.za 
should you wish to comment on or discuss this article. 

References: Driscoll, M., DiMatteo, R. W., Nikula, J. E., & Egan, M. 
(2007). Fostering geometric thinking: A guide for teachers grades 
5-10. Portsmouth, NH: Heinemann. Mitchelmore, M.C. (1983). 
Geometry and Spatial Learning: Some lessons from a Jamaican 
Experience. For the Learning of Mathematics. (3)3: 2 – 7.
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Geometry: Teaching for Understanding (Part 1) 
Jacques du Plessis | University of Witwatersrand, Johannesburg
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Sameerah Karolia

A
s the blistering cold 
sets in and we get out 
the heaters and blan-
kets,  keeping warm 
t h i s  w i n t e r  i s  n o t 

the only thing we should be con-
cerned about. Hundreds of people 
become casualties of domestic 
fires across the country, but it’s 
easy to avoid this if you’re fire 
smart. 

Bridget Aves, regional manag-
ing director for Chubb Fire and 
Security KwaZulu-Natal, says peo-
ple make attempts to heat up their 
homes to ward off the cold but are 
unaware that this could cause a 
fire. 

“A house fire can start unex-
pectedly at any time and people 
need to be particularly careful at 
this time of year as they resort to 
additional heating,” says Aves. 
Divisional chief and spokesperson 

at emergency management ser-
vices at the Florida Park Fire 
Station, Synock Qatjhaseneke 
Matobak, highly recommends 
planning an escape route to use in 
the event of an unexpected fire at 
home and ensuring that everyone, 
including children and helpers, 
know it. 

“Practice it once in a while and 
every time you change settings in 
your house.” 

Aves says that we are all guilty 
of bringing out the extra heater, 
dusting it off and turning it on 
without rechecking that it is fully 
safe. “It is all too easy for people 
to be lazy and not take adequate 
precautions to prevent a fire in 
the home, the consequences of 
which can be devastating. 

People need to be extra vigilant, 
particularly in the coming months 
as it gets colder and people go to 
extra lengths to keep themselves 
and their homes warm,” said Aves. 

Siza Mthimkulu

F
inding the right school for 
your child is always a mis-
sion, despite the available 
options. However, if your 
child is severely mentally 

and physically disabled, it requires 
a lot more effort, as appropriate 
schools are likely to be scarce. 

When Julie Botha of Roodepoort, 
Gauteng, could not find a school 
with suitable facilities for her 
severely mentally and physically 
disabled child, Chrystal Raine, 
she decided to open one herself. 

Botha started by creating 
the vision, mission, marketing 
and publicity for the proposed 
facility and then  engaged the 
Roodepoort community in her 
idea.  “I was fortunate enough 
to meet Fay Bjornstad, who 
bravely took on the challenge of 
becoming principal,” she says. 
Bjornstad is also a mother of a 
child with severe special needs. 

In  May 2004,  Pathways 
Roodepoort, a stimulation cen-
tre for children with severe men-
tal and physical disabilities, was 

officially launched in a humble 
church. The school started with 
three children and has since 
grown to accommodate 33 chil-
dren, with  a long waiting list. 

Operation of Pathways
Botha says the centre’s focus is 
to help children develop healthy 
coping mechanisms. This is done 
through the implementation of 
unique programmes that are for-
mulated around their individual 
and specific needs, abilities and 
challenges.  “Bjornstad formu-
lates and oversees special pro-
grammes for each child as their 
conditions are very unique,” adds 
Botha. 

“She also trains all the teachers 
and facilitators with her expert 
knowledge in the latest tech-
niques and trends regarding chil-
dren with disabilities.” 

Sustainability and 
challenges
Pathways Roodepoort is sus-
tained through charitable dona-
tions and school fees. It does 

not receive any funding from the 
government. 

 “The small child to teacher 
ratio of three-to-one means that 
school fees only manage to cover 
a tiny portion of the immense 
expense required to sustain this 
world class facility,” Botha says.

She does everything in her 
power to attract attention to her 
precious school by embarking on 
outrageous ventures - like climb-
ing Mount Kilimanjaro in 2005 
and last year hiking the 86km 

Fish River Canyon in Namibia.  
She sees these initiatives as a 
way of raising awareness and 
funding for the school. “Our next 
crazy stunt will be to organise 
a fundraising challenge where 
Friends of Pathways Roodepoort 
are invited to fling themselves off 
the famous silos in Soweto,” she 
chuckles.    The two main chal-
lenges confronting the centre are 
space constraints and funding 
but Botha is optimistic that these 
challenges will be overcome. 

Lessons learnt 
Botha clearly appreciates this 
challenge life has thrown at her 
through having a severely disa-
bled child. For her, it is a lesson 
not to take life for granted. 

“Every milestone that any of 
our children reaches is an enor-
mous celebration at Pathways 
Roodepoort,” she says with 
gratitude.

 “Fay does DVD reports and 
shows evidence of our children 
striving, trying so hard to just take 
one small step, draw a line on a 
page or eat a morsel of food with-
out assistance.”  

She says these are things which 
parents of children with severe 
disabilities do not take for granted.  
Chrystal Raine, who inspired the 
founding of this school,  turned 15 
in March. 

Unfortunately, her condition has 
worsened due to her terrible self-
injurious behaviour that involves 
constant punching of her head and 
face, an obsessive compulsive dis-
order. She is completely blind and 
almost totally deaf. Obviously this 
is distressing for Botha but, for the 
sake of the other children at her 
school, she nevertheless remains 
amazingly upbeat.

Be fire smart

A mother’s  
courage

 
TEACHERS CROSS TRANSFERS

Teachers P1 – P3  
who need partners for cross transfers,  

Mangoloi Transit can assist with  
suitable candidates.  

Call Griffith 073 645 4090  
or  

071 133 1429.
Thobile Mthiyane-Lekgoathi  

074 404 8476 

Telefax: 011 849 3226
Teach 001
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Name:
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Cost:
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omissions not noted by the client
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*Coming soon* 
The Principal of 
Fun 2013 diary!

Are you looking for INSPIRATION  to try 
something different at your school? 

Are you keen on having a school environment that 
is warm and friendly?

Do you care about your teachers, your staff? 
Do you want to make your school an exciting 

environment for children to learn in?
Would you like some help in growing a school with 

heart?
The Principal of Fun, written by Almarie Mead, a 
principal for over 18 years and with 31 years in 
education, will help to answer these questions!
Email principaloffun@gmail.com for an order form

Follow us on face book or www.theprincipaloffun.co.za

Only
R180

Parenting

The Teacher looks at ways in which we 
can prevent and eliminate house fires this 
winter by simply becoming fire smart

Fortitude would not let a lack of facilities 
keep a severely disabled child out of school

• Fit a fire or smoke alarm. 
Test your alarm and change the 
batteries at least once a year.

• Never leave fires, candles or 
any form of naked flame in the 
home unattended.

• Never leave children around 
fires, candles or matches 
unsupervised.

• Keep a fire blanket and suit-
able extinguisher handy in the 
kitchen.  

• Avoid wearing baggy clothes 
while cooking and around heat-
ers, candles and open fires.

• Never smoke in bed. You may 
fall asleep with a lit cigarette in 
your hand, causing a fire.

• Always have a plan. Make 
sure you have more than one 
escape route.

•   If you have gas, oil or coal-
burning appliances, be aware of 
carbon monoxide. Ensure your 
home is properly ventilated.

• Keep heaters away from fur-
niture and curtains.

• Dry your hands before using 
electrical appliances.

•   Unplug appliances when 
not in use and always check 

appliances cords for fraying or 

brittle insulations

• Store combustibles andflam-

mable materials such as paint 

thinners and paraffin in their 

original, tightly closed containers 

and away from ignition sources 

like fires, candles and heaters.

•Keep emergency phone 

numbers and other important 

information posted close to 

your phone, or saved onto your 

cellphone

• Invest in a fire extinguisher. 

They cost  around R200 to R300 

and need to be serviced annually 

by a qualified technician. 

• Ensure that your street num-

ber is clearly visible.

• Keep your house keys in the 

same place near the door, so eve-

ryone knows where to find them. 

• Make sure everyone in the 

home including children know 

that if their clothes catch on fire 

they should STOP, DROP and 

ROLL!

PREVENTION IS BETTER THAN CURE

WHAT TO DO DURING 
A HOUSE FIRE

 
1. Get out of the house 
and never go back for any 
reason.  Everyone in the 
home should familiarise 
themselves with at least 
two exits from each room, 
for example, a door and a 
window

2. Identify a meeting 
place out of the house as 
part of your emergency 
plan. This will enable you 
to quickly determine who 
is still inside the house. 

3. Phone the fire depart-
ment from a neighbour’s 
house, Dial 10177 or from 
a cellphone dial 112 .

Information provided by Chubb Fire and Security South Africa and the 
Florida Park Fire Station

Information provided by the Flor-
ida Park Fire Station

Julie Botha with Crystal Raine, 5, her daughter who inspired the founding of Pathways Roodepoort.
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What does it take to facilitate 
creativityin the classroom? 
Young minds read

Prepare a healthy 
space
A classroom is a place 
that needs to be thor-
oughly prepared if any 
form of creative engage-
ment is to take place. It 
has to be filled with all 
sorts of exciting para-
phernalia ranging from 
pictures, historical arti-
facts and maps to dead 
or dried leaves of exotic 
plants, seeds, toys, board 
games and counting 
implements; the list is 
inexhaustible.

Uninhibited exploration
The classroom, unlike an 
office, is a place of unin-
hibited exploration and 
discovery. A teacher is 
the architect of unlim-
ited knowledge oppor-
tunities, who encourages 
free flow of thoughtful 
interchange with learners. 
The classroom becomes 
a place where true char-
acters are born, nurtured 
and carefully moulded for 
future expression.

It is without doubt that 
with such lofty aspi-
rations a classroom 
remains a place that 
requires careful manage-
ment if it is to be trans-
formed to turn it into an 
exciting learning zone. In 
most cases, the majority 
of teachers have chosen 
the safe route of keep-
ing the classroom neat, 
structured and filled 
with silence like a monas-
tery during Lent. 

The art of creating a 
boundless learning 
space
Creative classroom man-
agement requires extra-
ordinary vision and out-
of-space innovation. Very 
few and unique teachers 
have mastered the art 
of creating a boundless 
learning environment. 
If by any chance teach-
ers manage to stimulate 
some form of creativity, it 
either becomes pointless 
pandemonium or very 
insipid. 

Teachers need to release 
themselves from the 
bondage of being in an 
environment that encour-
ages the order and rigid-
ity of a conscripted sol-
dier. Teachers need to 
first manage their own 
personal internal crea-
tivity before they can 
hope for any external 
manifestation.  Before 
any magic can take place 

in the class room, it has to first 
occur within those tasked with 
the duty of catalysing the won-
der, amazement and excitement 

of infinite learning.
I sincerely hope that teachers 
will set themselves free from fear 
and bondage, which ultimately 
limits their capacity to the role 
beeing mere chalk and duster 
merchants.

Xolani Majola is and education policy 
analyst

Manage your class creatively
Professionals in different industries have 
access to offices, in education, teachers 
have access to one infrastructure and 
that is the classroom

www.facebook.com/olgfb   

www.olg.co.za 011 670 4850

http://twitter.com/OpenLGroup
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